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ABSTRACT

he present study was conducted during 2019 in Guru Nanak Dev University, Amritsar (GNDU); Punjab Agricultural
University, Ludhiana (PAU) and Punjabi University, Patiala (PUP), Punjab, India to investigate the gender differences and
relationship between social adjustment and interpersonal support among university students of Punjab. The sample consisted

of 480 university students randomly selected from three purposively selected government universities of Punjab state i.e. Guru
Nanak Dev University, Amritsar; Punjab Agricultural University, Ludhiana and Punjabi University, Patiala, India. An equal
number of students distributed across both the gender were randomly selected from each university. Social Adjustment and
Interpersonal Support Evaluation Scales were used for the study. The social adjustment of the university students was measured
by using the Social Adjustment Scale and Interpersonal Support Evaluation scale was used to measure the peer support available
to university students. Data was analyzed using t-test and Karl-Pearson’s coefficient of correlation. The results of the study
revealed that male students had displayed significantly better social adjustment and interpersonal support than their female
counterparts. Furthermore, correlation analysis emphasized that interpersonal support had positive relationship with social
adjustment among male students whereas in case of female students, interpersonal support was found to have non-significant
positive relationship with social adjustment. Because female students less likely to express their problems or emotions with their
age mates as well as less involved in social activities as compared to male students. Therefore, Interpersonal support played a
major role in the social adjustment of the students at university level.

KEYWORDS: Interpersonal support, social adjustment, university students

Citation (VANCOUVER): Kaur and Sharma, Gender Differences in Social Adjustment and Interpersonal Support among Undergraduate
Students. International Journal of Bio-resource and Stress Management, 2022; 13(1), 53-61. HTTPS://DOI.ORG/10.23910/1.2022.2331.

Copyright: © 2022 Kaur and Sharma. This is an open access article that permits unrestricted use, distribution and reproduction in any
medium after the author(s) and source are credited.

Data Availability Statement: Legal restrictions are imposed on the public sharing of raw data. However, authors have full right to transfer
or share the data in raw form upon request subject to either meeting the conditions of the original consents and the original research
study. Further, access of data needs to meet whether the user complies with the ethical and legal obligations as data controllers to allow
for secondary use of the data outside of the original study.

Conflict of interests: The authors have declared that no conflict of interest exists.

RECEIVED on 03" May 2021 RECEIVED in revised form on 14" December 2021 ~ ACCEPTED in final form on 18" January 2022 PUBLISHED on 31*' January 2022

»
®. © 2022 PP House 53


mailto:iamrajinderkaur%40gmail.com?subject=Click%20Here
https://orcid.org/0000-0003-0798-0825
https://orcid.org/0000-0002-4938-1452
https://orcid.org/0000-0002-5777-3421%3Flang%3Den
https://orcid.org/signin

Kaur and Sharma, 2022

1. INTRODUCTION

ducational institute is more than a place where culture

is transmitted and skills are being taught. It is a world
of varied human contacts that demands adjustment on the
part of a child. It is a world where friendships are made
and those who do not easily make friends feel isolated.
Social adjustment includes the students’ involvement in
social activities and satisfaction with various aspects of
college experience. Adjustment is a continual process
by which a person varies his/her behavior to produce a
more harmonious relationship between himself/herself
and his/her environment (Grahxiah, 2013). Adjustment
issues, particularly social adjustments, arise as a result of
changes in the environment with the culture of origin, and
include feelings of rejection and withdrawal from the new
environment, stomach disorders and headaches, a lack
of direction and goal, feeling of loss of status and feeling
of homesickness (Rahmayanti et al., 2020). Adjustment
refers to the psychological processes used to adapt, cope
and manage challenges that arise as a result of changes in
one’s way of living. For university students, adjustment
is a complicated process that may be broken down into
four distinct components: educational, social, personal-
emotional adjustment, and attachment to the university
(Nyamayaro and Saravanan, 2013). Furthermore, there are
several issues are related to their difficulties in adjusting to
a host society, such as language, cultural differences and
perceived discrimination etc (Russell et al. (2010); Sherry
et al. (2010); Yan and Berliner (2011); Ye (2005).

The transition to university is a critical phase for any
student because its success will likely to have an influence
the student’s future successes (Haggis, 2006; Hultberg et
al., 2008). The experience of starting university is a very
personal, with some students feeling supported and others
claiming they did not receive the help they needed (Leese,
2010). Feeling a part of the institution’s social culture,
meeting and establishing friends, and forming connections
with other students are all important factors in students’
transition to their new students (Baker and Siryk, 1989;
DeSilvaetal., 2011; Rahat and Ilhan, 2016. Students’ initial
transition into higher education can be described as entering
an “alien environment” (Askham, 2008) and this experience
varies depending on the gender of the student (Reay, 2002).
Due to the fact that female students” adjustment is primarily
influenced by their social relationships and social experiences
at university level (Kenny and Rice, 1995) difficulties in
forming social relationships and unsatisfactory experiences
will lead to more adjustment issues than males. According to
Friedlander et al. (2007); Jamara et al. (1996); Halamandaris
and Power (1999); Tao et al. (2000) students who have
greater support from friends and family members, such as
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guidance feedback, intimacy, positive social interactions and
tangible assistance (money or materials) are likely to be able
to handleacademic, social, personal-emotional problems
effectively arising in their new college environment.
Therefore, they will be in a position to adapt to college
situations without any obstacles (Salami, 2011).

Interpersonal support is essential for university adjustment.
Apparently, such interpersonal support act as a positive
reinforcement in this acute transitional period. Thus, it
helps in forming better relationships with other students
(Martinet al., 1999). The interpersonal social support
system contributes to better personal and social adjustment.
Students who perceive better social supports are less likely to
feel academic stress and are more likely to navigate college
life successfully and achieve their academic goals Baldwin
et al. (2003). Students also develop a social network with
their peers perform better socially than students who lack
social support and are shown to have low levels of social
adjustment (Wentzel et al., 2003). According to Basak and
Sinha (2020) reported that female university students lack of
interpersonal social support in comparison to male students.
This is due to the gender differences in socialization
and social roles. Thus, the study was aimed to examine
the gender differences and relationship between social
adjustment and interpersonal support among university
students of Punjab.

2. MATERIALS AND METHODS

2.1. Study sites

The present study was conducted during 2019 in the three
purposively selected government universities of Punjab
state i.e. Guru Nanak Dev University, Amritsar (GNDU);
Punjab Agricultural University, Ludhiana (PAU) and
Punjabi University, Patiala (PUP), Punjab, India. An equal
number of students distributed across both the gender
(n,=80 females & n =80 males)who were randomly selected
from each university. Thus, the total sample comprised of
480 university students.

2.2. Research instruments

The following tools were used for collecting the information
from the respondents:

2.2.1. Social adjustment scale

The social adjustment of the university students was
measured by using the Social Adjustment Scale developed
by Baker and Sirk (1989). This scale consisted of total 25
statements on a four-point likert scale. The minimum score
on the scale was 25 and the maximum score was 100. The
interpretation of the scale indicated that higher the scores
greater the social adjustment among university students.

The reliability coefficient of the scale was 0.79 and validity
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was 0.92. It was a four-point rating scale ranging from
‘very true’ to ‘not true at all’. It was a four-point rating scale
ranging from (4= very true, 3= somehow true, 2= not true
and 1=not true at all).

2.2.2. Interpersonal support evaluation scale

Interpersonal Support Evaluation Scale developed by
Cohen et al. (1985) and used to measure the peer support
available to university students. Higher scores on each
of the dimensions (Appraisal, Belonging, and Tangible)
indicated stronger perceived availability of social support
in each context. The scale consisted of 12 statements, out
of which 6 statements were positive and 6 statements were
negative on a four-point likert scale with a reliability and
validity coefficient of (>70). The criteria for scoring positive
items (1= definitely false, 2= probably false, 3= probably true
and 4= definitely true) and negative items (4= definitely
false, 3= probably false, 2= probably true and 1= definitely
true). The scale was scored by summing the keyed responses
of interpersonal support for each of the statements. The
interpersonal support was assessed across the following
three levels: low, medium and high.

2.2.3. Statistical analysis of data

According to the objectives appropriate tables were
formulated depending on the kind of information required.
Various statistical tools applied were: frequency, percentage,
mean, standard deviation, t-test and Karl-Pearson’s
coefficient of correlation.

3. RESULTS AND DISCUSSION
The data presented in the Table 1 exhibited gender-

wise distribution of the students as per their social
adjustment in the selected universities. About half of the
females (51.25%) from GNDU perceived a medium level

followed by high (46.25%) and low level (2.50%) of social
adjustment. Among male students, more than half of the
students (57.50%) perceived a high level and the remaining
(42.50%) of the students reported a medium level of social
adjustment. Similarly, the students from PAU, about half
of the female students (53.75%) perceived a high level
and (46.25%) perceived to have a medium level of social
adjustment. A similar trend was observed among male
students, more than half of students perceived a high
level (63.75%) of social adjustment whereas, (36.25%) of
students perceived a medium level. These findings of the
study are in concurrence with the findings reported by
Packiaselvi and Malathi (2017) who also revealed in their
study that major proportion of the boys (68%) and girls
(56%) have high level of social adjustment. Furthermore,
the students from PUP, 60% of the female students had
a high level and (40%) of students perceived a medium
level of social adjustment. Similarly, among male students,
more than half of the students (66.25%) had a high level
and the remaining (33.75%) of the students were observed
to be having a medium level of social adjustment. Another
findings of the also revealed that there is a less tendency
for male students to experience adjustment problems than
female students. This finding implies that male students
are better adjusted in overall adjustment on the campus as
compared to female students (Lama, 2010). Adjustment of
secondary school students in relation to their gender and
results revealed that male students are social adjustment
better than female students (Makwana and Kaji, 2014).
Similarly another study revealed that male students are more
adjusted in social area than female students (Bimla, 2019).
According to (Mathew, 2020) it can be observed that boys
have higher level of adjustment than girls. Similar results was
found by (Lalima and Prasad, 2019) in their study revealed

Table 1: Gender-wise distribution of the students as per their social adjustment in the selected universities (n=480)

Levels Guru Nanak Dev University, Punjab Agricultural Punjabi University,
Amritsar University, Ludhiana Patiala (PUP)
(GNDU) (n,=160) (PAU) (n,=160) (n,=160)
Females Males Females Males Females Males
(n,=80) (n, =80) (n,=80) (n,_=80) (n,=80) (n, =80)
f f f f f f
(%) (%) (%) (%) (%) (%)
Social Low 2 0 0 0 0 0
Adjustment (2.50) (0.00) (0.00) (0.00) (0.00) (0.00)
Medium 41 34 37 29 32 27
(51.25) (42.50) (46.25) (36.25) (40.00) (33.75)
High 37 46 43 51 48 53
(46.25) (57.50) (53.75) (63.75) (60.00) (66.25)

Figures in parentheses indicate percentage
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that social adjustments (29%) of male students have good  adjustment is concerned. However, the students from PAU,
social adjustment, only (2%) exhibit unsatisfactory social statistically significant gender differences were observed in
adjustment. These results reported that male students are  social adjustment (2.65, “p<0.01) but mean scores pattern
able to adjust in social groups and gatherings and are able to  indicated that male students (mean=3.08) had higher mean
balance their individual needs and social norms and social ~ scores in the social adjustment than female students. The
demands in comparison to female students. results of the present study go along with the findings

The representation of data in the Table 2 underlined ~obtained by Srivastava (2018) whose research has shown
gender-wise differences in the mean scores of the students ~ that gender difference exists in the social adjustment. In his
as per their social adjustment in the selected universities. It study, it was inferred that male students were more socially
was noticeable from the data that students from GNDU, adjusted than female students. Males were found to have
statistically non-significant gender differences were observed ~ better ability to maintain social relationships. Likewise,
in social adjustment but the trend of mean scores predicted ~another study was reported by Malik et al. (2017) who
that male students (mean=3.00) had better mean scores in  also revealed that the social adjustment of male students
the social adjustment as compared to female students. The far better than that of female students, as female students
results found to be in agreement with the study reported are less willing to acknowledge their weakness or get help
by Suthar (2015) where he studied the gender differences as compared to their male students. Further probing in
in social adjustment among university students as one to the data reveals that students from PUP, statistically
of the variable. He also reported non-significant mean non-significant gender differences were observed in social
difference between male and female students as far as social ~ adjustment.

Table 2: Gender-wise mean score (+SD) of the students as per their social adjustment in the selected universities (n=480)

Guru Nanak Dev University, Punjab Agricultural University, Punjabi University, Patiala

Amritsar (GNDU) (n,=160) Ludhiana (PAU) (n,=160) (PUP) (n,=160)
Females Males  t-value Females Males  t-value Females Males  t- value
(n,=80) (n, =80) (n,=80) (n, =80) (n,=80) (n, =80)
Mean+SD Mean+SD Mean+SD Mean+SD Mean+SD Mean+SD
Social 2.87+0.51 3.00£0.38 1.81%  2.94+0.30 3.08+0.34 2.65"  2.96+0.35 2.99:0.32 0.67
adjustment
*(p=0.01)

Female students were found to have more adjustment low (31.25%) and high (3.75%) level. Further, the students
problems in establishing social relationships when compared  from PAU, about half of the female students (57.50%)
to male students (Cook, 1995). According to Mathew possessed a medium level, (42.50%) were depicting a low
(2020) there existed significant difference between boysand  level and no students perceived a high level of appraisal
girls in their social adjustment at secondary level.Similarly ~ support. Among male students (65%) perceived to have a
another study revealed that gender differences was a  medium level of appraisal support followed by low (33.75%)
significant predictor of social adjustment, revealing that the  and high (1.25%) level. Similarly, the students from PUP,
level of social adjustment is higher in boys in comparisonto  female students (65%) perceived a medium level of appraisal
girl peers. Female students exhibit a greater need for support  support followed by low (31.25%) and high (3.75%) level.
because they tend to suffer more depression, anxiety and  The same trend was observed among male students as well,
identity related problems than male students (Abdullah et vhere (67.50%) of the students perceived a medium level of
al., 2009; Bernier et al., 2004). appraisal support followed by low (27.50%) and high (5%)
The data showed in the Table 3 depicted gender-wise level. The data regarding belonging support is a dimension
distribution of the students across various dimensions of ~of interpersonal support divulged that the students
interpersonal support in the selected universities. In the from GNDU, majority of the female students (72.50%)
appraisal support is a dimension of interpersonal support perceived a medium level of belonging support followed
the data exhibited that the students from GNDU, majority by low (25%) and high (2.50%) level. The same trend was
of the female students (75%) perceived a medium level observed among male students as well, where (72.50%)
of appraisal support followed by low (23.75%) and high perceived a medium level of belonging support followed
(1.25%) level. On the other hand, male students (65%) by low (26.25%) and high (1.25%) level. Furthermore,
perceived a medium level of appraisal support followed by  the students from PAU, majority of the female students
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Table 3: Gender-wise distribution of the students across different dimensions of interpersonal support in the selected

universities (n=480)

Levels Guru Nanak Dev University, Punjab Agricultural Punjabi University,
Amritsar (GNDU) University, Ludhiana Patiala (PUP)
(n,=160) (PAU) (n,=160) (n,=160)
Females Males Females Males Females Males
(n1f=80) (n1m=80) (n2f=80) (n2m=380) (n3f=80) (n3m=80)
f f f f f f
(%) (%) (%) (%) (%) (%)
Appraisal Low 19 25 34 27 25 22
Support (23.75) (31.25) (42.50) (33.75) (68.75) (27.50)
Medium 60 52 46 52 52 54
(75.00) (65.00) (57.50) (65.00) (65.00) (67.50)
High 1 3 0 1 3 4
(1.25) (3.75) (0.00) (1.25) (3.75) (5.00)
Belonging Low 20 21 21 20 23 17
Support (25.00) (26.25) (26.25) (25.00) (28.75) (21.25)
Medium 58 58 58 56 55 59
(72.50) (72.50) (72.50) (70.00) (68.75) (73.75)
High 2 1 1 4 2 4
(2.50) (1.25) (1.25) (5.00) (2.50) (5.00)
Tangible Low 24 20 22 22 27 15
Support (30.00) (25.00) (27.50) (27.50) (33.75) (18.75)
Medium 55 56 55 55 51 60
(68.75) (70.00) (68.75) (68.75) (63.75) (75.00)
High 1 4 3 3 2 5
(1.25) (5.00) (3.75) (3.75) (2.50) (6.25)
Overall Low 19 20 20 16 21 11
Interpersonal (23.75) (25.00) (25.00) (20.00) (26.25) (13.75)
Support Medium 61 58 60 64 59 69
(76.25) (72.50) (75.00) (80.00) (73.75) (86.25)
High 0 2 0 0 0 0
(0.00) (2.50) (0.00) (0.00) (0.00) (0.00)

Figures in parentheses indicate percentage

(72.50%) experienced a medium level of belonging support
followed by low (26.25%) and high (1.25%) level. On the
other hand, male students (70%) perceived a medium level
of belonging support followed by low (25%) and high (5%)
level. However, the students from PUP, female students
(68.75%) possessed a medium level of belonging support
followed by low (28.75%) and high (2.50%) level. Among
male students, majority of the students (73.75%) perceived
a medium level of belonging support followed by low

(21.25%) and high (5%) level.

The tangible support is a dimension of interpersonal support
depicted that the students from GNDU, (68.75%) of the
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students perceived a medium level of tangible support
followed by low (30%) and high (1.25%) level. On the
other hand, majority of the male students (70%) perceived
a medium level of tangible support followed by low level
(25%) and high level (5%). Furthermore, the students
from PAU, it was interesting to observe that an equal
number of both female as well as male students perceived
a medium, low and high level of tangible support (68.75%,
27.50% and 3.75%, respectively). However, the students
from PUP, more than half of the female students (63.75%)
perceived a medium level of tangible support followed by

low (33.75%) and high (2.50%) level. On the other hand,
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majority of the male students (75%) possessed a medium
level of tangible support followed by low (18.75%) and high
(6.25%) level. Overall interpersonal support data elucidates
that the students from GNDU, majority of the female
students (76.25%) perceived a medium level, around one
fifth of the students (23.75%) perceived a low level and no
students were depicting a high level of support in overall
interpersonal support. In case of male students (72.50%)
perceived a medium level of support in overall interpersonal
support followed by low (25%) and high (2.50%) level.
Similarly, the students from PAU, majority of the female
students (75%) perceived a medium level and (25%) of
the students perceived a low level of support in overall
interpersonal support. On the other hand, most of the male
students (80%) perceived a medium level of support and the
remaining (20%) perceived a low level of support in overall
interpersonal support. It was interesting to note that no
students of both gender perceived a high level of support
in overall interpersonal support. Further, the students from
PUP, majority of students (73.75%) perceived a medium
level in overall interpersonal support and (26.25%) of female
students had a low level in overall interpersonal support.
Among male students, most of the students (86.25%) had
a medium level of support, low (13.75%) and no students
perceived a high level of support in overall interpersonal
support. Male students outnumbered their female students
at medium level of perceived appraisal, belonging and
tangible support.

Similar findings of the study was reported by (Basak and
Sinha, 2020) in their study results revealed that interpersonal
social support of male students was higher than female
students. Due to gender differences in socialization
and social roles. Another findings revealed that overall
interpersonal support for the male students was significantly

higher than the female students including its dimensions
appraisal, tangible and belonging support. Female college
students lack of interpersonal support than male students

(Cao et al., 2020).
The portrayal of data in the Table 4 depicted that gender

differences in the mean scores of students across different
dimensions of interpersonal support. It was illustrated that
the students from GNDU, statistically non-significant
gender differences were observed for all the dimensions of
interpersonal support, mean scores pattern predicted that
female students had better mean scores in the appraisal
support (mean=2.18), belonging support (mean=2.14) and
overall (mean=2.16) interpersonal support, whereas among
male students had higher mean scores in tangible support
(mean=2.16). Further, the students from PAU, significant
gender differences were determined in belonging support
(2.04; *p<0.05) and overall (2.01; *$<0.05) interpersonal
support.

Although, statistically non-significant differences were
observed in appraisal and tangible support but mean scores
pattern indicated that male students had better mean scores
in appraisal support (mean=2.09) and tangible support
(mean=2.16) as compared to their female counterparts.
Therefore, it can be suggested that male students reported
a higher sense of belonging in the classroom, college and
university level as compared to their female counterparts.
Further, the students from PUP, significant gender
differences were observed in tangible support (2.70;
"p<0.01) and overall (1.94; »<0.05) interpersonal support.
Though, statistically non-significant differences were
determined in appraisal support and belonging support but
on comparing the pattern of mean scores, it was pointed
out that male students had higher mean score in appraisal
support (mean=2.22) and belonging support (mean=2.23)

Table 4: Gender-wise mean scores (+SD) of the students across different dimensions of interpersonal support in the

selected universities (n=480)

Guru Nanak Dev University,

Punjab Agricultural

Punjabi University, Patiala

Amritsar (GNDU) University, Ludhiana (PAU) (PUP)
(n,=160) (n,=160) (n,=160)
Females Males t- Females Males t- Females Males t-
(n,=80) (n _=80) wvalue (n,=80) (n, =80) wvalue (n,=80) (n, =80) value
Mean+SD MeanxSD Mean+SD Mean+SD Mean+SD Mean+SD
Appraisal support  2.18+0.43 2.08+0.53 1.26™ 2.01x0.45 2.09:0.46 1.21N 2.15:0.43 2.22+0.48 0.95™
Belonging support 2.14+0.47 2.13+0.45 0.09% 2.10+0.47 2.25+0.48 2.04° 2.17+0.49 2.23+0.46 0.88NS
Tangible support ~ 2.15+0.46 2.16+0.50 0.08N 2.06+0.49 2.16x0.43 1.33N 2.08+0.48 2.27+0.41 2.707
Overall 2.16+0.37 2.12+0.40 0.53™ 2.06+£0.37 2.17+£0.33 2.01* 2.13+0.36 2.24+0.35 1.94
interpersonal
support
*(p=0.01); *(p=0.05)
2
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as compared to their female counterparts. Thus, from these
findings it can be inferred that male students perceived
better support related to material, appraisal and college
belongingness as compared to female students, so it proposes
that the males are more open in sharing their issues with
their teachers, facilitator and friends. Moreover, they also
receive more assistance than the females. The finding
of the study is in consonance with the study reported by
Menon (2018) who also observed that there was significant
gender difference in interpersonal support (in terms of
appraisal, tangible and belonging support) in male and
female students. According to Smith and Zhang (2009)
temale students are reported to need more assistance from
college academic advisors and family members than their
male counterparts. Whereas, male students perceived more
interpersonal support like belonging, appraisal and tangible
support from their seniors and peers. Male students are
less depressed when they get more interpersonal support
and especially the tangible support. It may be due to Social
ties have a beneficial influence on the maintenance of

psychological well-being and health-promoting behaviour
(Kawachi and Berkman, 2001)

The demonstration of data in the Table 5 depicted
the correlation analysis between three dimensions of
interpersonal support and social adjustment with respect
to gender. The interpretation of data among female
students showed non-significant correlation between all the
dimensions (appraisal, belonging and tangible support) of
interpersonal support and social adjustment. Furthermore,

among male students, belonging support (r=0.19; "»<0.01),
tangible support (r=0.21; "»<0.01) and overall (r=0.21;
"p<0.01) interpersonal support were found to be positively
significantly correlated with social adjustment. The findings
of the study reflected that the male students who perceived
higher levels of belonging and tangible support showed
better social adjustment. The inference behind the present
results can be reported that male students reflected high
level of cohesiveness with their teachers as well as with their
age mates in comparison to their counterparts. Because
female students less likely to express their problems or
emotions with their age mates as well as less involved in
social activities as compared to male students. Similar results
of the study was reported by Tanwar (2013) in his study
temale students lack of interpersonal support in comparison
to male students. Interpersonal support of boys was higher
than girls. This can be attributed to the significant gender
differences in socialization and social roles. Likewise,
Students who perceive more interpersonal supports are less
likely to experience social adjustment problems and more
likely to successfully navigate college life, persist, achieve
their academic goals and better social adjustment (Baldwin
et al., 2003). Another findings of the study revealed that
male students perceived more support from the university
and adjusted better socially than female students. Result
of the study revealed that interpersonal support and social
adjustment and significantly correlated with each other
at (0.01significance level) It means if the social support
increase then social adjustment will also increase (IMagbool
et al., 2020).

Table 5: Correlation between different dimensions of interpersonal support and social adjustment among university

students as per their gender (n=480)

Females Males
(n,=240) (n,=240)
Dimensions of interpersonal support Dimensions of interpersonal support

Appraisal  Belonging  Tangible Overall Appraisal Belonging Tangible Overall
support support support  interpersonal  support  support  support interpersonal
(r) (r) (r) support (r) (r) (r) (r) support (r)
Social 0.07 0.01 0.02 0.08 -0.09 0.19” 0.217 0.217
adjustment

**$=0.01; r= Correlation coefficient

4. CONCLUSION

ale students were more socially adjusted and perceived

better interpersonal support related to material,
appraisal and college belongingness as compared to their
female counterparts. Also, the results indicate that male
students having higher level of perceived interpersonal
support tend to have better adjustment in various social
settings. Females exhibit more problems in establishing
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social relationships. So as female students’ adjustment was
mainly affected by their social relationships, interpersonal
support and their social experiences in the university.
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