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ABSTRACT

he present study was conducted August to December, 2019 under the Department of Human Development and Family

Studies, College of Community Science, Punjab Agricultural University, Ludhiana, Punjab, India to assess the relationship
between the well-being index and interpersonal support among university students i.e. Guru Nanak Dev University, Amritsar
(GNDU), Punjab Agricultural University, Ludhiana (PAU) and Punjabi University, Patiala (PUP). The sample consisted of
480 students from the science stream studying in the 1% and 2™ years of the undergraduate program. The sample consisted of
an equal number of first-year students (n=80) and second-year students (n=80) from each university. Random sampling was
done to draw samples from three purposively selected universities. The study’s objective was to assess the relationship between
the well-being index and interpersonal support of university students. The well-being index and the Interpersonal support
scale were used as data collection tools to evaluate the well-being index and available interpersonal support among university
students. Statistical tools were used to analyse the data. The results revealed that all the dimensions of the well-being index were
positively related to interpersonal support year-wise, gender-wise, and overall universities-wise. Those students who perceived
higher levels of interpersonal support also tended to have higher levels of well-being across various dimensions. The study will
be helpful for the youth to understand the importance of interpersonal support and its relationship with the well-being index.
University students who perceived better social support networks tend to have higher levels of well-being compared to those
who lack such support.
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1. INTRODUCTION

he entrance to the university marks a period of

transition for newly admitted students. Through this
transition, students face new difficulties like peer pressure,
loneliness, personal autonomy, academic performance,
demanding lecture schedules, and pressure to succeed
(Asghar etal., 2019; Bahhawi et al., 2018; Beiter et al., 2015;
Subhaluksuksakorn et al., 2016). In addition, many students
first time leave their homes and distance themselves from
their support networks (Cleary et al., 2011). Most of the
university students who experienced mental health problems
and low levels of well-being are not receiving treatment
(Blanco et al., 2008; Eisenberg et al., 2011; Lipson et al.,
2019) and, while universities continue to expand, there is
a growing concern that the services available to provide
support to students are not developing at an equivalent
rate (Davy et al., 2012). Therefore, university students
who perceived interpersonal support have been positively
correlated with the overall well-being of an individual
(Goldsmith, 2004). On the other hand, university students
who perceive less social support are more likely to experience
academic stress (Baldwin et al., 2003; Skowron et al., 2004).
First-year students need to adjust to a new environment.
Sometimes, these new problems may have an impact on their
psychological well-being and physical well-being (Islam et
al., 2020). Well-being is an indicator of which an individual
feels self-sufficient. Therefore, students need to maintain
their psychological and emotional well-being (Swenson
et al., 2008). Similarly, Ye et al. (2019) reported that
emotional well-being was affected by the amount of social
support, and low levels of social support received were more
associated with depressive symptoms. Physical well-being
evaluates students’ physical health, including their exercise
habits, nutrition, sleep patterns, and overall physical fitness.
According to Sarokhani et al. (2013), undergraduates
perceived a higher rate of distress as compared to the general
population. University students who perceived a greater level
of social support from friends, family, and college faculty
have a higher level of well-being index. The perception of
support that students had during the beginning of their
university life benefits their general well-being, which
contributes to their mental health (Rendén et al., 2020).
Interpersonal support plays a vital role in strengthening and
helping individuals to cope with issues related to mental
health (Gillard, 2019). Students who perceived social
support are seen as mediating the relationship between stress
and well-being (Poots and Cassidy, 2020).

According to (Cohen and Janicki-Deverts, 2009; Umberson
and Montez, 2010) perceived social support and social bonds
are positively related to mental and physical health. A positive
relationship between perceived interpersonal support and
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psychological well-being, allows it to be seen as a valuable
protective mechanism that can improve psychological
well-being by maintaining positive emotional feelings and
mitigating stress (Chu et al., 2010; Thoits, 2011; Liu et
al., 2014). Psychological Well-Being is positively related to
undergraduates so the university is seen to provide a better
overall experience for them. Undergraduates should be able
to find support, comfort, and advice on how to live wholly
to their potential (Khairani et al., 2019). The interpersonal
support that students receive from their families, friends,
and the academic community can directly influence their
ability to deal with the challenges associated with university
life (Cage et al., 2021; Mishra, 2020). Interpersonal support
has the potential to normalize experiences and promote a
sense of belonging among university students (Batchelor et
al., 2020). Students in junior years are more likely to report
lower levels of perceived interpersonal support than second
years (Chavajay, 2013; Vungkhanching et al., 2017). Thus,
the objective of the study aimed to examine the relationship
between interpersonal support and well-being index year-
wise, gender-wise, and overall universities-wise.

2. MATERIALS AND METHODS

2.1. Study location

The study was conducted (August—-December, 2019) in
government three universities of Punjab. The total sample of
the study comprised 480 graduate students drawn randomly.
Care was taken to distribute the total sample equally across
two genders [females (nf=80) and males (nm=80] were
randomly selected under 1% year (n,=80) and 2™ year (n,=80)
category from each university till the desired number of
160. Students in each university were completed. Thus,
the total sample comprised 480 university students (n,=160
from Guru Nanak Dev University, Amritsar; n =160 from
Punjab Agricultural University, Ludhiana and n,=160 from
Punjabi University Patiala) belonging to 1% and 2™ year of
the undergraduate program.

2.2. Research tools

The following tools were used for collecting the information
from the respondents.

2.2.1. Well-being index scale

The well-being of the students was assessed by administering
the Well-being Index Scale developed by Chouhan
and Sharma (1971). This scale covered six dimensions-
emotional well-being, psychological well-being, social
well-being, spiritual well-being, self-awareness, and
physical well-being. It was useful to measure the quality of
lifestyle of the individuals and also useful to find out those
individuals who were at risk with very low levels of well-
being. Emotional Well-being, Social Well-being, Spiritual
Well-being, Self-awareness, and Physical well-being
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The reliability coefficient was 0.71 and validity was 0.85.
It consisted of 50 statements, out of which 32 statements
were positive and 18 statements were negative on a five-
point scale. The criteria for scoring positive items (5=always,
4=often, 3=sometimes, 2=rarely and 1=never) and negative
items (1=always, 2=often, 3=sometimes, 4=rarely and
5=never). The scale was scored by summing the keyed
responses of well-being index for each of the statements.
The well-being index was assessed across the following three
levels: low< 2.3, medium 2.4-3.6 and high>3.7. The sum
of the scores was obtained for the entire scale. Higher the
score more was the well-being.

2.2.2. Interpersonal support evaluation scale

Interpersonal Support Scale was developed by Cohen et al.
(1985) and used to measure the peer support available to
university students. Higher scores on each of the dimensions
(Appraisal, Belonging, and Tangible) indicated stronger
perceived availability of social support in each context. The
scale consisted of 12 statements, out of which 6 statements
were positive and 6 statements were negative on a four-
point Likert scale with a reliability and validity coefficient of
(270). It covered three dimensions of interpersonal support:
Appraisal support, Belonging support and Tangible support.
The criteria for scoring positive items (1=definitely false,
2=probably false, 3=probably true and 4=definitely true)
and negative items (4=definitely false, 3=probably false,
2=probably true and 1=definitely true). The scale was scored
by summing the keyed responses of interpersonal support
for each of the statements. The interpersonal support was

assessed across the following three levels: low, medium

and high.
2.2.3. Statistical analysis of data

According to the objective appropriate tables were
formulated depending on the kind of information required.
The following statistical tools used in order to analyze
the data were frequency, percentage, and Karl Pearson’s
Correlation Co-efficient.

3. RESULTS AND DISCUSSION
Data illustrated in Table 1 depicted the correlation
analysis between different dimensions of interpersonal
support and well-being index as per their academic
year. The data indicated that among 1%-year students,
appraisal support a dimension of interpersonal support was
significantly positively correlated with social well-being
(r=0.19; p<0.01). Thus, these findings suggested that among
1-year students, who perceived more access to support
from classmates when worried or need help, they were
more likely to report better social well-being. However,
appraisal support a dimension of interpersonal support
had a non-significant correlation with other dimensions of
the well-being index. A parallel trend was noticed wherein
belonging support, a dimension of interpersonal support
had a significant positive correlation with emotional
(r=0.20; p<0.01) and social well-being (r=0.29; p<0.01).
Thus, it could be concluded from the findings that 1st-year

students who experienced a stronger sense of belonging and
support within the university campus were more likely to

Table 1: Correlation between different dimensions of interpersonal support and well-being index among university students

as per their academic year (n=480)

Dimensions of

1+ year (n,= 240)

2 year (n,= 240)

well-being index

Dimensions of interpersonal support

Dimensions of interpersonal support

Appraisal Belonging Tangible Overall Appraisal Belonging  Tangible Overall
support  support support interpersonal support  support support  interpersonal
(r) (r) (r) support (r) (r) (r) support
(r) (r)
Emotional well- 0.09 0.20" 0.14 0.18” 0.13° 0.177 0.18" 0.217
being
Psychological well-  -0.04 0.13 0.10 0.07 0.06 0.27"° 0.16' 0.227
being
Social well-being 0.19” 0.29" 0.18" 0.28" 0.197 0.22" 0.28" 0.30”
Spiritual well-being 0.02 0.05 0.01 0.03 0.08 0.12 0.05 0.11
Self-awareness 0.04 0.09 0.03 0.07 0.06 0.01 0.06 0.06
Physical well-being 0.10 0.09 0.03 0.09 -0.01 0.07 0.01 0.03
Overall well-being  0.09 0.18™ 0.11 0.16 0.12 0.20" 0.16" 0.217

Index

*1 p=0.05; **: p=0.01; r: Correlation coefficient
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report better emotional and social well-being. On the other
hand, belonging support had a non-significant correlation
with psychological, spiritual, physical well-being, and self-
awareness dimensions of the well-being index. Further, the
data reflected that tangible support had a significant positive
correlation with emotional

(r=0.14; p<0.05) and social well-being (r=0.18; p<0.01).
So, it could be deduced that the students who have more
access to tangible items in any form are more likely to
have better emotional and social well-being. The tangible
support dimension was noted to have a non-significant
correlation with other dimensions of the well-being
index. A statistically significant positive relationship was
determined between overall interpersonal support (r=0.16;
£<0.01) and two dimensions of the well-being index viz.
emotional well-being (r=0.18; p<0.01) and social well-being
(r=0.28; p<0.01). Thus, this suggests that 1~year students,
who possessed higher levels of interpersonal support, were
found to have better emotional and social well-being.
Similarly, Ye et al. (2019) reported that emotional well-
being was affected by the amount of social support, and
low levels of social support received were more associated
with depressive symptoms. However, other dimensions of
interpersonal support had a non-significant association with
other dimensions of the well-being index.

Also, the data illustrated that overall interpersonal support
(r=0.16; p<0.01) and belonging support (r=0.18; »<0.01)
were found to be significantly positively related to the
overall well-being index. This finding is supported by the
study conducted by Stebleton et al. (2014) who observed
that 1*-year students who experienced a higher level of
perceived belonging support were linked to better social and
emotional well-being as well as a higher level of self-esteem
and college attachment.

Further analysis of data among 2"-year students illustrated
that appraisal support was significantly positively correlated
with emotional well-being (r=0.13; p<0.01) and social
well-being (r=0.19; p<0.01). So, these findings indicate
that 2"d-year students, who perceived a strong sense of
appraisal support within the university, were more likely
to experience better emotional and social well-being. The
belonging support dimension was noted to have a significant
correlation with emotional well-being (r=0.17; p<0.01),
psychological well-being (r=0.27; p<0.01), and social well-
being (r=0.22; p<0.01). Thus, this suggests that 2"-year
students, residing on campus reported higher involvement
in university activities and a greater tendency to attend
campus events, presumably increasing their emotional,
psychological, and social well-being. The same trend was
observed in tangible support as it was also found to be
significantly positively correlated with emotional well-being
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(r=0.18; p<0.01), psychological well-being (r=0.16; p<0.05),
and social well-being (r=0.28; p<0.01). Thus, these results
imply that 2"-year students, who perceived more tangible
support were more likely to experience better emotional,
psychological, and social well-being. Similarly, higher levels
of interpersonal support have been found to be associated
with improved psychological well-being (Glozah, 2013;
Poudel et al., 2020; Reeve et al., 2013; Poots and Cassidy,
2020), with students that perceived interpersonal support
positively found to at a lower-risk for mental health
problems and improved psychological, emotional and social
well-being (Karaca et al., 2019; Khallad and Jabr, 2016;
Terzi, 2008; Yildirim et al., 2008). Additionally, Cohen et
al. (1985) who referred to interpersonal support as resources
provided to an individual by others in the form of appraisal,
tangible and belonging support which contributed to social
and emotional well-being.

Further probing into data highlighted that overall
interpersonal support was significantly positively correlated
with emotional well-being (r=0.21; p<0.01), psychological
well-being (r=0.22; p<0.01), and social well-being (r=0.30;
£<0.01). Thus, it can be inferred that 2"4-year students who
perceived higher levels of emotional, psychological, and
social well-being of the students were found to be increased
with higher perceived interpersonal support. Also, the
data illustrated that overall interpersonal support (r=0.21;
<0.01) as well as its dimensions of interpersonal support
i.e. belonging support (r=0.20; p<0.01) and tangible support
(r=0.16; p<0.01) were found to be significantly positively
related with overall well-being index. Thus, it could be
concluded from the findings that when 2™ year students
perceived better belonging and tangible support along with
overall interpersonal support then, they tend to have better
well-being. A similar finding reported by (Oriol, 2017;
Zhang and Chen, 2018) when second-year students perceive
a strong sense of belongingness, it indicates that they feel
included and accepted within their academic environment.
This sense of belonging can lead to increased social support,
positive social interactions, and a greater sense of identity
and purpose. These factors positively influence well-being,
contributing to emotional, social, and psychological health.
Moreover, when second-year students perceive higher levels
of tangible support, it suggests that they have access to
resources, financial assistance, or practical help. This support
can alleviate stress related to meeting basic needs, provide a
sense of security, and contribute to more positive overall well-
being. Having the necessary resources and practical support
can positively impact various dimensions of well-being,
including emotional, social, and physical health. According
Pinquart and Sorensen (2001), Ruini et al. (2003), and
Daraei (2012) psychological well-being of second students

were higher than first year students. Second-year students
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perceived higher levels of overall interpersonal support; it
indicates that they have a strong network of supportive
relationships. This support contributes to their emotional
well-being, provides a sense of belonging, fosters positive
social interactions, and enhances their overall satisfaction
with their social connections and academic environment.
According to Bewicka et al. (2010) indicated that during
the first year at university, students’ psychological well-
being changed significantly over time. This is because they
are more likely to be influenced by academic environments
such as effective lecturers, materials for the study, dealing
with challenging situation. On the other hand, Guo et al,,
(2022) reported that university students who perceived more
interpersonal support in the context of appraisal, tangible
and sense belonging support from friends and family would
also experience more happiness and life satisfaction which
would also help to increase their psychological well-being.

The representation of data in Table 2 reported the
correlation analysis between three dimensions of
interpersonal support and six dimensions of the well-being
index with regard to gender. The analysis of data mentioned
that among female students, appraisal support was found
to be significantly positively related to the social well-being
(r=0.15; p<0.05) dimension of the well-being index. A
parallel pattern was noticed for belonging support where
also significant positive association was seen with emotional
(r=0.18; p<0.01), psychological (r=0.19; p<0.01), and social
well-being (r=0.28; p<0.01). Further interpretation of data
indicated that tangible support had a significant positive
relationship with the two dimensions of the well-being

index i.e. emotional (r=0.16; p<0.05) and social well-being
(r=0.25; p<0.01). In the same way, overall interpersonal
support had a significant positive correlation with emotional
(r=0.18; p<0.01), psychological (r=0.14; p<0.05), and social
well-being (r=0.31; p<0.01). So, these findings indicate that
females who perceived better appraisal, belonging, tangible
support, and overall support in all the components of
interpersonal support were found to have better emotional,
psychological, and social wellness. Also, the data illustrated
that overall interpersonal support (r=0.15; p<0.05) and
belonging support (r=0.17; p<0.01) were found to be
significantly positively related to the overall well-being
index. These findings of the study are supported by Bowman
(2010) who also found a positive relationship between
perceived interpersonal support and the well-being index
which enhances the emotional, social, psychological, and
spiritual well-being among female students. Similar finding
Gardner and Webb (2021) who found that interpersonal
support from family had a direct impact on Jamaican
adolescents’ psychological well-being. Another study
reported by Lundberg (2006) age-related differences in
self-acceptance and gender differences, so females scored
higher in personal growth, positive relationship with others.
According to Panahi et al., (2015) male students were found
significantly higher on self-acceptance, feeling of personal
growth than women. Females have lower score in well-being
index (Ruini et al., 2003). This might be related to family
roles and social responsibilities between genders in which
females increased involvement in social responsibilities.
Further investigation of data among male students

Table 2: Correlation between different dimensions of interpersonal support and well-being index among university students

as per their gender (n=480)

Dimensions of

Females (n,=240)

Males (n,= 240)

well-being index

Dimensions of interpersonal support

Dimensions of interpersonal support

Appraisal Belonging Tangible Overall Appraisal Belonging  Tangible Overall
support  support support interpersonal support  support support  interpersonal
(r) (r) (r) support (r) (r) (r) support
(r) (r)
Emotional well- 0.09 0.18" 0.16 0.18” 0.13° 0.197 0.177 0.217
being
Psychological well- 0.04 0.19" 0.11 0.14 -0.08 0.22" 0.15 0.15
being
Social well-being 0.19” 0.28" 0.25" 0.317 0.217 0.22" 0.227 0.28"
Spiritual well-being ~ -0.05 0.03 0.01 -0.03 0.15 0.12 0.05 0.14
Self-awareness 0.08 0.03 0.06 0.07 0.02 0.07 0.02 0.05
Physical well-being ~ -0.01 0.06 -0.01 0.02 0.11 0.09 0.05 0.11
Overall well-being 0.07 0.17° 0.12 0.15° 0.15° 0.21" 0.15 0.227

Index

*1 p=0.05; **: p=0.01; r: Correlation coefficient
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highlighted that appraisal support was significantly
positively correlated with emotional (r=0.13; p<0.05), social
(r=0.21; p<0.01), and spiritual well-being (r=0.15; p<0.05).
Thus, it could be inferred that male students who had high
scores of perceived appraisal support had better levels of
emotional, social, and spiritual well-being. This support
provides them with validation, recognition, and positive
feedback, which contributes to their overall well-being.
Creating an environment that fosters a culture of positive
evaluation and support, and encourages peers and mentors
to provide constructive feedback, can have a significant
impact on the well-being of male students in these
dimensions. The same trend was observed in belonging
support a dimension of interpersonal support had a
significant positive relationship with the dimensions of the
well-being index i.e. emotional(r=0.19; p<0.01),
psychological (r=0.22; p<0.01) and social (r=0.22; p<0.01)
well-being. So, these findings indicate that a high sense of
belongingness was associated with male students who
viewed themselves as emotionally, socially, and
psychologically healthy and were concerned about others.
It promotes a positive self-perception, supports healthy
social interactions, and fosters concern for the well-being
of others. Creating an inclusive and supportive environment
that nurtures belongingness can have a significant impact
on the well-being of male students. A similar study
conducted by Pittman and Richmond (2007) reported that
higher levels of college belongingness were associated with
more positive emotional, social and psychological well-
being. Further, the data reflected that the tangible support
dimension had a significant positive correlation with
emotional (r=0.17; p<0.01), psychological (r=0.15; p<0.05),
and social well-being (r=0.22; p<0.01). Thus, it could be
implied that male students, who perceived higher levels of
tangible support were found to have better social, and
psychological well-being which enhances their satisfaction
with themselves. When male students receive tangible
support, such as financial assistance, access to resources, or
practical help, it can positively impact their social well-
being. For example, having the means to participate in social
activities, join clubs or organizations, or engage in
extracurricular pursuits can enhance social connections and
involvement, leading to a greater sense of belonging and
satisfaction with their social lives. When male students
recelive tangible support, they may experience a greater sense
of security, reduced stress levels, and increased self-
confidence. Having access to resources and practical
assistance can alleviate financial stress, reduce worries about
meeting basic needs, and provide a sense of stability. This,
in turn, can contribute to improved psychological well-
being, including higher self-esteem, a positive self-image,
and overall satisfaction with oneself. Tangible support is
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based on practical support, like material aid and behavioral
assistance (Sterbourne and Stewart, 1991) therefore tangible
support proved to be a more effective form of interpersonal
support for college students. Similar findings Adanyi and
Kosa (2011) revealed that psychological wellbeing was lower
among female public health students than in the same age
male students population.Moreover, a significant positive
correlation existed between overall interpersonal support
and four dimensions of the well-being index viz. emotional
well-being (r=0.21; p<0.01), psychological (r=0.15; p<0.05),
social (r=0.28; p<0.01) and spiritual well-being (r=0.14;
£<0.05). The application of correlation analysis showed that
male students who perceived more interpersonal support
tended to have better psychological, emotional and spiritual
well-being. When male students have access to interpersonal
support, they are more likely to experience positive self-
esteem, self-acceptance, and a sense of belonging. This can
contribute to better psychological well-being, including
improved self-confidence, a more positive outlook on life,
and greater resilience in facing challenges. When male
students perceived a higher level of support that helps to
regulate their emotions, reducing the likelihood of
experiencing emotional difficulties such as anxiety or
depression. The presence of supportive individuals who
validate their emotions and provide comfort can contribute
to a healthier emotional state. When male students have
supportive relationships, they may engage in conversations
and experiences that explore their values, beliefs, and
personal growth in the spiritual realm. This exploration can
contribute to a greater sense of purpose, a deeper
understanding of oneself, and enhanced spiritual well-being.
Also, overall interpersonal support (r=0.22; p<0.01) as well
as all the dimensions of interpersonal support i.e. appraisal
support (r=0.15; p<0.05), belonging support (r=0.21; p<0.01)
and tangible support (r=0.15; p<0.05) were found to be
significantly positively correlated with overall well-being
index. A similar study was reported by Wood et al (2008),
who also found a significant relationship between well-being
index and interpersonal support. Moreover, the appraisal,
belonging, and tangible support of males contributed
towards a positive relationship with overall well-being. This
finding is in line with the results of Tanwar (2013) who
reported that interpersonal support of boys was higher than
girls. This can be attributed to the gender differences in
socialization and social roles. High social well-being was
found to be associated with students who viewed themselves
as healthy and were integrated with, and concerned about,
others. Low social well-being was associated with students
who were in college for primarily instrumental reasons and
who lacked social integration (Fagan,1994).

The data portrayed in Table 3 represents the correlation
analysis of different dimensions of interpersonal support
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with various dimensions of the well-being index among total
students in the selected universities. The results reflected
that for students from GNDU, belonging support was
significantly positively correlated with emotional (r=0.19;
<0.05) and psychological (r=0.16; p<0.05) well-being
a dimension of the well-being index. This implies that
students having a high level of social cohesion tended to
report significantly better emotional and psychological
wellness. According to Torales et al. (2018) reported
a close relationship between perceived social support
with psychotically well-being. Further probing into
data highlighted that overall interpersonal support was
significantly positively correlated with emotional well-being

(r=0.17; p<0.05). This correlation showed that the students

who perceived more interpersonal support were facing less
of emotional problems. Also, overall interpersonal support
and its dimensions had non-significant relation with the
overall well-being index. Further analysis of data reveals that
for students from PAU, belonging support was significantly
positively related to emotional well-being (r=0.20; p<0.01),
psychological well-being (r=0.23; p<0.01), and social
well-being (r=0.26; p<0.01) dimensions of well-being
index. This correlation showed that students from PAU
who had a strong sense of belonging support were more
likely to report better emotional, psychological, and social
stability. Similarly, the correlation of tangible support with
emotional well-being (r=0.17; p<0.05), social well-being
(r=0.21; p<0.01), and physical well-being (r=0.19; p<0.05)

Table 3: Correlation between different dimensions of interpersonal support and well-being index among total students in

the selected universities (n=480)

Dimensions of
well-being index

(GNDU) (n,=160)

Guru Nanak Dev University, Amritsar

Punjab Agricultural University, Ludhiana
(PAU) (n,=160)

Dimensions of interpersonal support

Dimensions of interpersonal support

Appraisal Belonging Tangible Overall Appraisal Belonging  Tangible Overall
support  support  support interpersonal support  support support  interpersonal
(r) (r) (r) support (r) (r) (r) support
(r) (r)
Emotional well- 0.13 0.19 0.11 0.17 0.15 0.20" 0.17 0.23"
being
Psychological well- 0.02 0.16" 0.10 0.11 -0.04 0.23" 0.05 0.11
being
Social well-being 0.02 0.14 0.15 0.12 -0.04 0.26" 0.217 0.32"
Spiritual well-being 0.09 0.08 0.06 0.10 0.04 -0.01 -0.12 -0.04
Self-awareness 0.08 0.04 -0.01 0.04 0.08 -0.01 0.01 0.03
Physical well-being 0.12 0.07 0.06 0.10 0.09 -0.01 0.19 -0.05
Overall well-being 0.12 0.15 0.09 0.15 0.13 0.14 0.02 0.13
Index
Table 3: Continue...
Dimensions of well-being Punjabi University, Patiala (PUP) (n,=160)
index Dimensions of interpersonal support
Appraisal Support  Belonging support  Tangible support Overall interpersonal
(r) (r) (r) support (r)
Emotional well-being 0.09 0.17 0.23" 0.21"
Psychological well-being 0.06 0.23" 0.27" 0.24"
Social well-being 0.06 0.36" 0.37" 0.40"
Spiritual well-being 0.01 0.16" 0.16" 0.14
Self-awareness 0.01 0.16° 0.19° 0.15°
Physical well-being -0.05 0.18 0.217 0.14
Overall well-being Index 0.07 0.30" 0.35" 0.31"

*: p=0.05; ™: p=0.01; r: Correlation coefficient
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was found to be significant and positive. In the same way,
overall interpersonal support had a significant positive
correlation with emotional well-being (r=0.23; p<0.01)
and social well-being (r=0.32; p<0.01). It means students
who perceived a higher level of interpersonal support
were facing fewer emotional and social problems. Overall,
higher levels of interpersonal support correlate with fewer
emotional and social problems among students. Nurturing
supportive relationships, fostering a sense of community,
and providing resources for interpersonal support within
educational environments can contribute to students’ overall
well-being and help mitigate the emotional and social
difficulties they may face. The positive relationships between
perceived interpersonal support and emotional well-being is
also consistent with other research establishing that: when
students perceive greater social support from their friends
and college staff at university level, they reported greater
satisfaction with life (Marrero and Carballeira, 2010; Kong
et al., 2012; King et al., 2020).

In case of students from PUP showed that belonging
support where also significant positive relationship existed
with emotional well-being (r=0.17; p<0.05), psychological
well-being (r=0.23; p<0.01), social well-being (r=0.36;
£<0.01), spiritual well-being (r=0.16; p<0.05), self-
awareness (r=0.16; p<0.05) and

physical well-being (r=0.18; p<0.05). Thus, it could
be inferred that students having a high level of college
belongingness tends to report significantly better emotional,
psychological, spiritual, physical, and social well-being.
College belongingness provides students with a sense of
connection, acceptance, and support from their peers,
faculty, and the overall college community. This sense of
belonging can contribute to increased positive emotions,
a greater sense of security, and a reduced likelihood of
experiencing feelings of loneliness or isolation. When
students feel a strong sense of belongingness in college, they
are more likely to have positive self-esteem, self-acceptance,
and a sense of identity. They may experience a greater
sense of purpose, meaning, and personal growth, which are
important factors contributing to psychological well-being
(Kleiman and Riskind, 2013; Santini et al., 2015; Shensa
et al., 2020). According to (Cohen and Janicki-Deverts,
2009; Umberson and Montez, 2010) perceived interpersonal
support and social bonds are positively related to mental
and physical healing. College belongingness may indirectly
impact students’ physical well-being. When students feel
a strong sense of belonging, they are more likely to engage
in healthy behaviors and seek social support, which can
positively influence physical health.

A parallel pattern was noticed for tangible support whereas
it was also found to be significant positive association

V4
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was seen with emotional well-being (r=0.23; p<0.05),
psychological well-being (r=0.27; p<0.01), social well-being
(r=0.37; p<0.01), spiritual well-being (r=0.16; p<0.05), self-
awareness (r=0.19; p<0.05) and physical well-being (r=0.21;
£<0.01). Thus, this implies that when students perceived
higher levels of materialistic support, they were more likely
to perform better in all the dimensions of well-being.
Tangible support, such as financial assistance or access to
resources, can help alleviate financial stress among students.
When students have their basic needs met and do not have
to worry excessively about finances, they can focus more on
their studies and overall well-being. Moreover, a significant
positive correlation existed between overall interpersonal
support and four dimensions of the well-being index viz.
emotional well-being (r=0.21; p<0.05), psychological well-
being (r=0.24; p<0.01), social well-being (r=0.40; »<0.01)
and self-awareness (r=0.15; p<0.05).

Also, overall interpersonal support (r=0.31; p<0.01) as
well as all its two dimensions of interpersonal support i.e.
belonging support (r=0.35; p<0.01) and tangible support
(r=0.30; p<0.01) were found to be significantly positively
correlated with overall well-being index. The positive
correlation between the dimensions of interpersonal support
and the overall well-being index highlights the importance
of interpersonal support in promoting students’ well-being.
When students feel a sense of belonging and receive tangible
assistance from others, they are more likely to experience
a higher level of well-being. A similar findings reported
by Friedlander et al. (2007) who found that a higher level
of interpersonal support was related to better well-being.
There was a significant relationship between the quality of
interpersonal support and well-being during the transition
and throughout the university year. A positive association
between perceived interpersonal support and psychological
well-being, which allows it to be seen as a valuable protective
mechanism that can improve psychological well-being by
maintaining positive emotional feelings and reducing the
stress level of university students (Chu et al., 2010; Thoits,
2011; Liu et al., 2014).

4. CONCLUSION

nterpersonal support plays a significant role in the well-

being of university students, particularly second-year
students who perceived higher levels of overall interpersonal
support; it indicated that they had a strong network of
supportive relationships. Male students who perceived more
interpersonal support tended to have better psychological,
emotional, and spiritual well-being than their counterparts.
Male students can contribute to better psychological well-
being, including improved self-confidence, a more positive
outlook, and greater resilience in facing challenges.
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